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The school and its context

Aberdeen Grammar School is one of the oldest schools in Scotland. The first documented reference to the school is from 1256. Today Aberdeen Grammar School is a non-denominational six year comprehensive school serving parts of Aberdeen’s city centre and west end with a mix of private and social housing. The school’s associated primary schools are Ashley Road, Gilcomstoun, Mile End, Skene Square and St Joseph’s.  In addition, we receive a significant number of placing requests. 
Our pupils come from a wide range of social and cultural backgrounds; 20% of our young people pupils have English as an Additional Language (EAL).  
The school roll for 2015/6 was 1085. The S1 intake was 180 with the roll being capped by the Local Authority.
We have an inclusive approach where all pupils are valued and supported in their learning by all class teachers.  They are proud to belong to one of three houses: Byron, Keith and Dun and Melvin.  Pupils are known well by their Principal Teacher of Pupil Support and the Depute Head Teacher attached to their House group.
Currently there is 75 full time equivalent teaching staff.  The school is managed by a Senior Management Team of 5 (Head Teacher, four Depute Head Teachers), 9 Faculty Principal Teachers, 6 Principal Teachers of Pupil Support, 1 Principal Teacher Project (Information and Communications Technology), 1 Principal Teacher Project (Developing the Young Workforce).  Each House has one Support for Learning Teacher.  Moreover, we have an entitlement to 4 full time equivalent Pupil Support Assistants. 
The school is well supported by an active Parent Council and Parent Teacher Association. 
School Vision and Values 
Motto

“Bon Record”

Our Vision:
Working together, learning together, achieving together

Our Values:

Ambition, Growth, Success (AGS)

The whole school community worked together to draft our vision and values.  The use of these will be evaluated throughout session 2016/17.  
How do we consult and engage with pupils and parents?

· The Parent Council has worked closely with HT this session on a range of topic areas.  For example, the implementation of the new Highers and Advanced Highers in the Senior Phase.  Feedback from the Parent Council on the value of “hands-on” curricular evenings rather than purely information evenings led to the introduction of the “Planning for Success” evenings.  Here parents work with staff on a workshop basis exploring approaches to supporting their child’s learning.  For example, with study skills, approaches to literacy and numeracy and the use of Google Classroom.  The Parent Council works on key school policies; for example their views led to the introduction of more regular reporting episodes in the Broad general Education and the Senior Phase.
· On a whole school basis, we use survey monkey and the website to gather parental, pupil and staff views.  A new website has been implemented and parents trained on how to post information.  Google classroom is being used to seek and provide feedback to pupils.  We are exploring the use of this with parents.
· As exemplified in our whole school Calendar, we run many events for pupils and parents.  Parents have high expectations and take a keen interest in their child’s education. There is a very high level of parental attendance at all parents’ evenings and information evenings. The school has produced a comprehensive suite of information booklets and leaflets on courses, National Qualifications, Assessment procedures and SQA post results services.  The Senior Phase Information evenings look quite different with increased input from employers, further and higher education providers.
· Newsletters and letters on specific events, pupil achievements and curricular issues.  Annual prize giving at which subject prizes, merit and commendation certificates and a large number of cups, trophies and school caps are awarded.
· On a Faculty basis, PTs are becoming more skilled in embedding mechanisms in their own Self Evaluation Calendars to seek pupil views.  Again, we see the use of Survey Monkey, questionnaires and Focus Groups.
· The school has 3 House Pupil Councils.  They consulted with pupils and the main request was for more social areas.  As a result, a team of pupils worked with Aberdeen City Council architects and we have far more indoor and outdoor seating areas and a revamped indoor garden.  They also collated the views of their House on proposed vision and values statements.  They presented the most popular options to the Head Teacher.
· Four S6 pupils represented the school on the ACC Pupil Voice forum.
How good is our leadership and approach to improvement?
NIF:   School Leadership

QI 1.2 Leadership of Learning





Themes:

· Professional engagement and collegiate working
· Impact of career-long professional learning
· Children and young people leading learning
This Indicator relates to leadership of improvements in learning and teaching.  It highlights the importance of professional commitment to improving pedagogy through a range of approaches to career-long professional learning including collegiate working.  It focuses on leadership which improves outcomes for learners through enabling them to lead their own learning.
	Challenge Questions
	Evidence


	
	


	Next Steps

· Agree further collegiate approaches to self-evaluation as a whole staff.  For example, peer to peer observations.

· Continue the collegiate approach to learning and teaching priorities (feedback, differentiation) and link this to individual PR&D.

· Leadership training for ESMT on approaches to self -evaluation centred on the construction of a meaningful Faculty Quality Assurance Calendar.  For example, how and where to include moderation activities in the BGE and effective approaches to peer observations.




	HGIOS 4 Level (1-6):  Good


NIF:   School Leadership

QI 1.3 Leadership of change




Themes: 
· Developing a shared vision, values and aims relevant to the school and its community

· Strategic planning for continuous improvement

· Implementing improvement and change

This indicator focuses on collaborative leadership at all levels to develop a shared vision for change and improvement which is meaningful and relevant to the context of the school within its community.  Planning for continuous improvement should be evidence-based and linked to effective self-evaluation.  Senior leaders should ensure the need for change is well understood and that the pace of change is appropriate to ensure the desired positive impact for learners.

	Challenge Questions
	Evidence

	How well do we create collaborative conditions
for staff to learn with and from others through 

critical enquiry?

Are we maximising all opportunities available
to support peer collaborative learning?

	Almost all staff, pupils and parents have high expectations and as such, there is a strong work ethic in the school and a shared vision of excellence.  This is captured in our new vision and values statements.
Increasingly, staff are learning from each other and from colleagues out with the school.  Most staff have participated in professional learning opportunities; many are involved in City Networks.  Our Educational Psychologist has led sessions with staff on approaches to differentiation and is supporting the TLCs as they consider approaches to peer to peer observations.  Staff are reflecting on the GTCS standards and using these in planning their own professional learning. There has been a more extensive CPD programme and staff have been provided with many opportunities.  There has been a high uptake for digital learning inputs and we see staff increasingly using technology in their teaching.
Leadership opportunities are widely available to staff.  For example, we have a Principal Teacher Project (ICT) and a Principal Teacher Project (DyW).  Both have had a clear impact.  A new school website is in place where faculties can now share learning materials with pupils and parents thus increasing engagement and communication.  We have five new employer links working with us on learning pathways and curricular inserts.  Pupils now have wider course choice and access to work based learning.  For example, national certificate courses.




	Next Steps

· Further extend the Teacher Learning Communities (TLCs)

· Continue to provide high quality professional learning and leadership opportunities, including training on Google classroom and Co-operative Learning.

· Drive forward the new school vision and values through new positive behaviour management policy/approaches.




	HGIOS 4 Level (1-6):  Good


How good is the quality of the care and education we offer?
NIF:  Teacher Professionalism, Assessment of Children’s Progress

QI 2.3 Learning, Teaching and Assessment


Themes:

· Learning and engagement

· Quality of teaching

· Effective use of assessment

· Planning, tracking and monitoring

This indicator focuses on ensuring high-quality learning experiences for all children and young people.  It highlights the importance of highly skilled staff who work with children, young people and others to ensure learning is motivating and meaningful.  Effective use of assessment by staff and learners ensures children and young people maximise their successes and achievements.

	Challenge Questions
	Evidence

	How confident are we that all learners 

experience activities which are varied, differentiated, 
active and provide effective support and challenge?

How well do we deploy a wide variety of innovative

and creative resources and teaching approaches, 
including digital technologies?
How well do we apply the principles of planning, 

observation, assessment, recording and reporting as an integral feature of learning and teaching?

	Almost all pupils behave very well and demonstrate a strong work ethic. This is underpinned by the strong work ethos which exists in the school.  The small number of pupils where behaviour is a barrier to learning are well supported through House Team monitoring and the staged intervention process. Close working with parents supports a positive climate for learning.

In almost all lessons, teachers share learning intentions and success criteria with pupils.  In the best lessons, pupils and teachers are using success criteria to make judgments on the progress made in learning. Most teachers provide pupils with regular feedback on what they need to do to progress.  Learning conversations are evident in the most classrooms.  Improving approaches to feedback has been a key focus of the Teacher Learning Community and full staff meetings.  Teachers are now making use of the “Pupil Support Box.”  We have one in every classroom.  This has increased staff awareness of the range of pupil needs and approaches to differentiation.

In most faculties, ICT is used very effectively to enhance learning and teaching. For example, the extensive use of I-pads in PE to assess learning and the increasing use of Google classroom across the school.  The majority of staff have attended the ACC Co-operative learning 3 day course and are trying out this approach.
An extensive (after school) revision programme for N4/5, Higher and Advanced Higher is in place.  Almost all subjects offered revision classes which were attended by the majority of pupils in S4-S6.  “Planning for Success “events were well received by pupils and parents where study technique and mind set were discussed and strategies shared. 
Assessment and moderation is well embedded in the Senior Phase.  In most faculties subject leads have been agreed and there are also teams working together on planning and assessing learning.  For example, N5 and Higher teams.  Staff are working with increasing confidence in reaching teacher judgements here and would now like to review approaches in the Broad General Education.  A positive start has been made to sharing the standard across the Associated Schools Group (ASG) in literacy and numeracy.  For example, for literacy, an ASG “Sharing Standards” pack has been produced and staff are working with increased confidence in agreeing the standard at Level 2 and Level 3.  Similarly, for numeracy, the ASG co-ordinators have worked on Level 2 moderation activities.  An ASG Numeracy Plan has been submitted to the Education Scotland Innovation Fund and this will be a key focus next session.



	Next Steps

· Consult with staff and implement a new positive behaviour management policy.

· Continue the focus on feedback and differentiation and support for pupils with English as an

Additional Language through the Learning Together series. Share approaches to the use of
co-operative learning.

· Take stock of our current use of ICT (audit) and scope out our ICT strategy, a central aspect 
      being the roll out of Google Classroom.
· Work on “Achieving a Level” advice from Education Scotland and review assessment in the

Broad General Education in every Faculty and across the ASG for literacy and numeracy.  

Discuss and share ideas with staff through Head Teacher learning walks with a focus on the

BGE. 



	HGIOS 4 Level (1-6):  Good


NIF:  School Improvement
QI 2.4 Personalised Support




Themes: 
· Universal support

· Targeted support

· Removal of barriers to learning

This indicator focuses on the provision of high-quality support that enables all children and young people to achieve success.  It highlights the importance of wellbeing and involving children and young people in decisions about how their needs are met.  Strong partnerships with parents and other partners who support children and young people are essential. Monitoring the impact of interventions and making timely adjustments to practice are key to providing highly-effective universal and targeted support.

	Challenge Questions
	Evidence

	How good is our understanding of differentiation?  
Do staff use a range of approaches that meet the needs of all learners?


	There are positive relationships between staff and pupils. This is achieved through our differentiated learners’ experiences, value based assemblies, Inter house and extra-curricular activities. Here, pupils mix in many different groupings.  There is an inclusive approach to supporting young people with Additional Support Needs in mainstream classes and a policy framework to address any issues.  For example, the Anti-Bullying Policy.
Staff are sharing good practice on approaches to differentiating the learning experience.  Faculty audits provide examples of subject specific approaches.  Professional dialogue on this area has increased following staff meetings on differentiation and the practical application of resources within the Pupil Support Box.  
The school supports young people to develop and learn. Most staff know the young people in their care very well and are aware of their social, emotional and learning needs.  The learning is well planned and part of a coherent programme of study.  The pace of learning is appropriate in most lessons and is pitched at the right level of difficulty.  In the best lessons skilled questioning is used to draw out higher order thinking and stretch pupil understanding.  Pupils believe they receive help from teachers to support their learning. Staff operate an open door policy and pupils take advantage of this and seek support when required.
The House Support teams (Principal Teachers Pupil Support, DHT, SFL teachers and Pupil Support Assistants) are very successful in identifying, reviewing and planning to meet the needs of all learners.  PTs Pupil Support work very well with young people and effectively monitor pupils’ attendance, behaviour and progress.  Strong relationships exist between PTPS and young people and their parents
In the lead up to SQA examinations an extensive programme of revision classes supports our young people from S4 to S6. There is targeted support for those S4 pupils at risk of failing to achieve at N4 level. Additional arrangements for SQA examinations are identified and managed effectively to support young people with identified barriers to learning. 

Support for pupils at key transition stages is very well planned with pupils and parents receiving high quality information, advice and support. There are particularly effective arrangements to support pupils in moving from P7 to S1, including a bespoke programme of enhanced transition for young people with Additional Support Needs.  Many S6 pupils provide good peer support to younger pupils through in-class support, lunchtime club and paired reading.

The arrangements to provide on-going support for pupils with Individualised Education Programmes (IEPs) are effective. All staff are provided with Pupil Support Plans (PSPs) and these are contained within the Pupil Needs Folder.  An evaluation on the use and impact of these plans is required in line with new legislation.   Pupils, parents and key personnel attend regular meetings to review progress in meeting targets.  Strong partnership working with the Educational Psychologist and school Nurse has led to improved targeted intervention.
Meeting the needs of the increasing number of pupils with English as an Additional Language (EAL) is proving challenging.  Teachers are using differentiated approaches and being creative.  For example, Senior pupils are often asked to support their younger peers in classes.



	Next Steps

· Review Pupil Support Plans, IEPs and associated documentation in light of new 

legislation on the Child’s Plan and Staged Intervention processes.  Implement the 
wellbeing module.  Evaluate the impact of the Early Intervention Team (EIT)
· Review the role of the Tutor and delivery of the pupil entitlement to Universal Personal 
Support.
· Review the deployment of PSAs, SfL staff and senior pupils.

·  Appoint a PT Project (Inclusion) for a 23 month period.
· Investigate approaches to supporting EAL pupils.

· Review approaches to celebrating wider achievement and consider accreditation for this.




	HGIOS 4 Level (1-6):  Good


How good are we at ensuring the best possible outcomes for our learners?
NIF:  School Improvement
QI 3.2 Raising Attainment and Achievement




Themes:

· Attainment in literacy and numeracy

· Attainment over time

· Overall quality of learners’ achievement

· Equity for all learners

This indicator focuses on the school’s success in achieving the best possible outcomes for all learners.  Success is measured in attainment across all areas of the curriculum and through the school’s ability to demonstrate learners’ achievements in relation to skills and attributes.  Continuous improvement or sustained high standards over time is a key feature of this indictor.
	Challenge Questions
	Evidence

	How well is our focus on literacy and numeracy leading
to raising attainment across the curriculum?

How well are our approaches to raising attainment

improving outcomes for children and young people?

How well do we recognise and value the personal achievements of all leaners?

How well do we use evidence from tracking meetings, professional dialogue and assessments to measure
progress over time and in particular at points of transition?

How well is assessment evidence used to inform
teacher judgements?


	By the end of S3, most of our pupils are working at CfE Level 4 for Literacy and Numeracy. This is also the case in all other curriculum areas.  SOSCA data points to added value in English, Mathematics and Science in S2.  Staff point to the use of PAL as a whole school resource that is embedded and used to support written work.  For example, this approach has led to improved extended written pieces in Art & Design and Science.  S1 parents attended workshops as part of a “Planning for Success” evening where staff advised on how they can help their child with literacy and numeracy skills.  A numeracy booklet was issued and very well received.
Attainment at all year stages and for all measures is in line with or better than in schools serving similar young people with similar needs and backgrounds.  In the National benchmarking Measure: Improving Attainment for All, performance in the highest 20% is much greater than our Virtual Comparator; performance in the middle 60% is greater than our Virtual Comparator and performance in the lowest 20% is slightly above our Virtual Comparator. In the National Benchmarking measure: Attainment versus Deprivation, we are above the national trend.  In all measures we are above Aberdeen City and National averages.  Exam performance exceeds MIDYIS (baseline test) predictions as to performance in national qualifications by the end of S4.  In almost all subject areas, we are seeing performance in S4 converting to strong performance at Higher level.  Young people accessing Advanced Higher provision through City Campus in S6 have a positive attainment trend.    

Almost all pupils gain confidence, develop new skills including team working skills, and experience success through taking part in a very wide range of  clubs and activities, including the inter-house programme.. They are proud of their school and willingly take responsibility and contribute very well to activities. They often achieve success in local and national competitions.

Senior pupils are keen to take on responsibility in the school as prefects, senior prefects and house captains, thus developing their leadership skills. The extensive S1/S2 Activities Week programme is successful in developing a wide range of skills and increasing pupils’ confidence. 
Almost all S3 pupils developed enterprise and employability skills through a one week work experience programme.

We are at the initial stages of developing an effective system to track wider achievement and pupils will be able to access this through the new school website.
A key part of our approach to raising and 

maintaining high attainment for all learners is our curriculum.  There is a clear rationale for the curriculum, it provides challenge and enjoyment.  It is broad and balanced overall.   There is increased specialisation as pupils’ progress through the Broad General Education.  The curriculum structure allows pupils to major in specific subjects and skillsets in S2 and S3.  Therefore, the curriculum allows staff the freedom to provide learning experiences offering depth, and application. Experiences and Outcomes are embedded within courses. A review of approaches to assessment is required within the BGE.
Almost all pupils have access to a wide range of courses and activities.  To maintain this level of choice in S4/5/6, consortia arrangements for National 5 and Higher courses have been implemented.  Pupils have benefitted from the range of AH and College courses in the City Campus travel afternoons.  Progression routes for all young people at all levels have increased.  There is increased vocational provision through school based, consortia and college courses.  
Parental and pupil understanding of the new qualifications framework and course choice options has improved.  A very successful Senior Phase Information evening led by school staff, employers, and Further and Higher Education staff increased parental understanding of the range of learning pathways and destinations. Almost all pupils secure a positive destination.

Learning conversations are taking place in the Senior Phase based on targets being set and reviewed throughout the session.  Similar work is required in the Broad General Education. 


	Next Steps

· Implement a new tracking system from P7 through the BGE and into the Senior Phase.  

Make better use of baseline data as part of this (Midyis and Sosca) and review the use 

of target grades.
· Implement the new Interim Reports.  

· Implement a system to track and recognise wider achievement.  Consider accreditation.

· Continue to extend learner pathways in the Senior Phase (DyW).
· Review the curriculum in Broad General Education in light of new guidance from Education Scotland.  Ask the test question – is the curriculum raising attainment for all learners?
· Implement ASG Literacy and Numeracy Plans.



	HGIOS 4 Level 1-6: Very Good


Our key strategic priorities for improvement for next session

School Improvement Plan (SIP) 2016/17
	School Priority
	Link to HGIOS 4 Q.I
	Link to NIF Key Driver
	Link to NIF priority
	SMT Lead

	Review of the BGE
“Achieving a Level”

Significant Aspects of Learning
	2.3 Learning, teaching and assessment
	Assessment of Children’s Progress
	Improvement in attainment

Closing the Gap
	Alison Murison

	Assessment, tracking and reporting BGE and Senior Phase
	2.3 Learning, teaching and assessment

3.2 Raising attainment and achievement
	Assessment of Children’s Progress
School Improvement

Performance Information
	Improvement in attainment

Closing the Gap
	Sandra O’Rourke

	ICT strategy / Google Classroom/360 safe to enhance L&T
	2.3 Learning, teaching and assessment
	Teacher Professionalism
	Closing the Gap
	Alan Martin 

	Differentiation

Feedback to learners
	2.3 Learning, teaching and assessment
	Teacher Professionalism
	Improvement in attainment

Closing the Gap
	Anne Bell

	Implement Staged Intervention Framework
	2.4 Personalised Support
	Assessment of Children’s Progress
	Health & Wellbeing

Closing the Gap
	Janet Adams

	Extend work-based learning and increase learner pathways (DyW)
	2.2 Curriculum
	Parental engagement

School improvement
	Closing the Gap
Positive Destinations
	Alan Martin

	ASG Numeracy Project
ASG Literacy Project
	2.6 Transitions

2.3 Learning, teaching and assessment
	Assessment of Children’s Progress

Teacher Professionalism
	Improvement in attainment

Closing the Gap
	Sandra O’Rourke 

Anne Bell

	Review of Promoting Positive Behaviour Policy
	1.3 Leadership of change 
	School Leadership
	Health & Wellbeing
	Janet Adams

	Review collaborative approaches to self-evaluation 
	1.1 Self-evaluation for self-improvement
	School Leadership
	Improvement in attainment

Closing the Gap
	Alison Murison
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